Literacy at the Middle School Level:
Using the CLC to Guide Rtl Decision:



IS the door to
content acquisition.

(Source: University of Kansas Center for Research on Learning)



The listening, speaking,
reading and writing skills and

strategies necessary to learn
INn each of the academic
disciplines.

(Source: University of Kansas Center for Research on Learning)



Adolescent

Literacy in the U.S.:

The PrOblemMcPeak et al., 2007)

A Approximately twet

nirds of eighth and twelfth
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level as described
Literacy, 2006).

oy NAEP (National Institute for

A Approximately 32 percent of high school graduates
are not ready for collegéevel English composition
courses (ACT, 2005).

A Over half of adults
levels are dropputs

scoring at the lowest literacy
and almost a quarter are high

school graduates (NCES, 2005).



The PrOblemMcPeak et al., 2007)

(continued)

A Approximately 40 percent of high school graduates

lack the literacy skills employers seek (Achieve, Inc.,
2005).

AUS. dop2dzi aQ f AGSN)Y O alAfi
Industrialized nations, performing comparably only
to Chile, Poland, Portugal and Slovenia (OECD, 200

A A full 70 percent of U.S. middle and high school
students require differentiated instructianthat is,
Instruction targeted to their individual strengths and
weaknesses (Alliance for Excellent Education for the
Carnegie Corporation of New York).




THE MANY STRANDS THAT ARE WOVEN INTO SKILLED READING

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE ¢

(facts, concepts, etc.) - N
VOCABULARY SKILLED READING:
(breadth, precision, links, etc.) Fluent execution and
LANGUAGE STRUCTURES coordination of word

(syntax, semantics, etc.)

VERBAL REASONING

comprehension.

recognition and text

(inference, metaphor, etc.)

LITERACY KNOWLEDGE ,\”
rint concepts, genres, elc. 4 '

\

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic principle, ,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

(Source: University of Kansas Center for Research on Learning)
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Building Blocks for
Academic Competency

SUBJECT MATTER

STRATEGIES

SKILLS

LANGUAGE

(Source: University of Kansas Center for Research on Learning)



Building Blocks
for Academic
Competency

SUBJECT
MATTER

_—

STRATEGIES

SKILLS

-

The ContentLiteracy Continuum

Level 1
enhancement ofthe content

Level 2
embedded, whole class strategy
instruction

Level 3
intensive, small group or
individualized strategy instruction

Level 4
intensive, small group basic skill
instruction

Level 5
therapeutic interventiorfor language
development

University of Kansas Center for Research on Learning



How cloes the Content Literacy
Continhuum 11t into Response to
Intervention?




How does the CLC fit into Rtl?

Enhance content instruction (mastery of critical
content for all students regardless of literacy
Tier1 levels)

Embedded strategy instruction (routinely weave
strategies within and across classes using
large group instructional methods)

_ Intensive strategy instruction (mastery of
Tier2 —_— specific strategies using 8-stage instructional
sequence; individual Strategic Tutoring)

Intensive basic skill instruction (mastery of
entry level literacy skills at the 4th grade level)

Tier 3 Therapeutic intervention (mastery of language
underpinnings of curriculum content and
learning strategies)

10



Let’s look at Level 1 of the CLC,
which is part ot Tier 1 of Rtl.




The RtlT CLC Connection

Enhance content instruction (mastery of critical
1 content for all students regardless of literacy
Tier1 levels)

Embedded strategy instruction (routinely weave
strategies within and across classes using
large group instructional methods)

_ Intensive strategy instruction (mastery of
Tier2 —_— specific strategies using 8-stage instructional
sequence; individual Strategic Tutoring)

Intensive basic skill instruction (mastery of
entry level literacy skills at the 4th grade level)

Tier 3 Therapeutic intervention (mastery of language
underpinnings of curriculum content and
learning strategies)
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Content Enhancement Teaching Routines

Planning and Leading Learning
A Co Organieer
A UQ@rganizer

A Lesson Organizer

(Source: University of Kansas Center for Research on Learning)
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Teacher(s): Th e

Time:

Course Organizer

Student:

Course Dates:

O This Course:
MATH 90

@ preparing numerate individuals who value math and
appreciate its role in society.

| O Course Standards: |
Exams 50%

Homework

Hand-in Assignments

Quizzes 20%

. Final Exam 30%

O Course Questions: 2070
Howdowe+,-, x , |/ integers and ratfo®al #o6s in00% prope

operations?
How are the laws of exponents applied?

How do we perform operations (+-, X, /, F.O.l.L.) on
polynomials? (principles of algebra)

How do we solve equations and inequalities?

How do we use the problersolving model to understand, plan,
solve, and check a word problem?

Why should we recognize, discuss, and write about mathematical
ideas as they relate to realife situations?

Why is it important to have confidence in my ability to solve a
variety of mathematically related problems?

Course Progress Graph
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Course Map | |This Course: Mat 9

|| Student:

, Includes

= (O Community

O . . .
Principles Learning Routines and Practices

1) Show a desire to Course Organizer Unit Organizer

learn. . .

Lesson and Demonstration Independent Practice
2) Be a self-advocate
3)

4)

Peer Tutoring Framing Routines

Assignment Planners

]
QO Individual =
Adaptations

- extended work time

- extended test time
- use of technology/ software
- presentation method

- noon tutorial Rm. 214

QO Critical Concepts

multiplication division

ddition subtraction

order of operations fractions rationals
decimals

percents exponents powers ratio

proportion polynomials: monomials, binomials, and trinomials
F.O.I.L. equations like terms distributive

roperty scientific notation inequalities word problems

QO Learned in these
units

Numbers and Operations

G

exponents

polynomialg

problem-solving




The Unit Organizer

@ BIGGER PICTURE

NAME

Sharra Ti

DATE

4/1

—~ ) The Animal Kingdom ' Interrelationships
@ LAST UNITExperience CURRENT UNIT @ NEXT UNIT/Experience
Invertebrates Vertebrates Ecology
UNIT SCHEDULE
4/1 | Introduce vertebrates e most advanced and
4/4 | Fish/Amphibian intelligent animals on the
of choice report due
4/5 | Fish/Amphibian quiz suchasthe \; - - - === === ===+ “uch as the
pp. 427 - 482
such as the such as the
4/10| Reptile quiz such as the
4/12| Trip to natural history H
el amphibians
4/15( Trip report due
4/16 | Bird/Mammal quiz
4/17| Lab report due
4/18 | Review
4/19| Test
E " What are the basic differences among the major groups of explanation ®
FZ vertebrates? pe
= . - . . m
o In what ways is life on land more difficult than life in water? compare/contrast >
. = C
3 What is mean by cold blooded and warm blooded? o 2
) . . .
Which of the major groups of vertebrates is the most successful %
@ group? Why? ©




Example of ResultsThe Course Organizer

When teachers used a Course Organizer Routine, students
considered at risk for school faillure answered more course

content questions correctly.
For example, for students classified as LD:

b dzyo SNJ 2% 4.l Beginning ofthe | End of the Course
Course Questions Course

Answered Correctly

whenteachers used 3/10 8/10
COs
when teachers did 3/10 4/10

not use COs



Content Enhancement Teaching Routines

Teaching Concepts

A Concept Mastery

A Concept Anchorin

A Concept Compari s

(Source: University of Kansas Center for Research on Learning)



